Abstract
Introduction
Today many teachers opine that English is constantly changing so what is wrong now can be correct tomorrow; what can be taught today is what was heard yesterday; and teachers need to convey this to students so they will not experience shock in the future. Still scholars from around the world often choose Standard English as the most appropriate one to teach (Bex & Watts, 1999) . This refers to the teaching of a standard variety of English and discouraging the use of other types of English that may be termed as incorrect, inferior, or improper. There have been continual discussions on the kind of English in Nepal that an individual has to learn and acquire to be successful in the global market. Nepali English teachers are no exception. Often hot discussions are held on the type of English (not) to be taught in ELT classes.
The aim of this article is to discuss whether ELT teachers and practitioners can adopt Nenglish (Nepali variety of English) in Nepal. So I have analyzed the history of English in Nepal briefly. Then, I have discussed the status and (or) role of English in New Nepal. Similarly, the dilemmas on choosing the type of English for classroom purposes have been discoursed. Next, I have tried to see why Nepali ELT community has been practicing only Received Pronunciation though long ago Hinglish (Indian variety of English) was rooted in India which has strong sociocultural relations with Nepal. Finally, I have drawn some conclusions.
History of English in Nepal
Before entering to the topic Nenglish, how, why and when English entered Nepal is important to be revealed. Nepali statesmen like Prithvi Narayan Shah and Bhimsen Thapa tried their best not to let English flourish in Nepal; and their resistance to English remained unsettled for years. However, after the unification of Nepal, English slowly became widespread with different twists and directions. When Junga Bahadur Rana returned from Europe, he was thinking of new programmes, and one of them was educating his sons and grandsons in English. "After two years of his arrival from Britain in 1851, he arranged for two of the English teachers from Britain, to teach his brothers and nephews English on the ground floor of Thapathali Durbar" (Paudyal, 2009 ) . The British might have had desires to influence the Rana rulers to adopt English in Nepal. Although Nepal was never colonized by British , the Ranas served them to guarantee their oligarchy in Nepal. To cite Paudyal (2009) One of Nepal's closest neighbors, India, with whom she has been sharing sociocultural matters from the time immemorial, was occupied by the East India Company so the former could not remain unaffected from the changes that began occurring in the South. One of such transformations was adopting English education. In this, "Thomas Babington Macaulay appears to denigrate the value of Indian languages, elevate the qualities of English, and declare that English should henceforth become the medium of education in India" ( Graddol, 2010, p. 63 
English in New Nepal
Nepal's cultural, religious and social ties, and educational links with India have existedsince the time immemorial, the effect of the Macaulay Minutes was far-reaching on the minds and lives of the people in Nepal. There are striking similarities between the two (Awasthi, 2008 Nepal adopted different policies for English education at various stages of time. Sometimes English was started from class four and other time from class one. However, this is never a question for elites who have been sending their children to privately run schools (commonly known "Boarding Schools") where they teach English from Pre-Primary Level. "Despite the long domination of the Nepali language, now English has been introduced from grade one in schools without any intensive research" (Phyak, 2010, p. 6 In government schools the children have to study one English subject and other subjects are in Nepali. Therefore, most of the children learning in governmental schools don't know how to speak and write nicely. However, the middle class families and high class families of Nepal prefer to send their child to Private schools as they all other subjects in English except one Nepali. The children of private school especially from Kathmandu, Pokhara and Biratnagar have a good command in English, but schools in other cities may be good in writing and no good command in speaking. (Phyak, 2010) . It is obvious that in the Third World countries the choice of functions, uses and models of English has to be determined on a pragmatic basis, keeping in view the local conditions and needs (Kachru, 1976, p. 236) . In Cook's (1999) Hannah also compare the concept of dialect with "accent", explaining that the latter merely refers to differences in pronunciation within a language. Lippi-Green (1997) explains that geographical location is often used as a boundary to mark different accents (e.g., a Chicago accent). Nevertheless, other features may be used to mark boundaries as well, such as social class, gender, or race. These may also mark different dialects, if there is variation in other language components, such as different vocabulary or sentence structure. Trudgill and Hannah (1994, p. 59 ) further explain two approaches in linguistics have existed historically--(a) "prescriptivism", a view that favors a certain dialect to be used and "prescribed," a standard form of language, and (b) "descriptivism", a view that focuses on diversity in language and the description of language without placing a higher value on one range over another. Crystal (2008, p.60 ) has written that "grammarians" in Europe studied languages from a perspective in the 18th century, in an attempt to label language use as "correct" or "incorrect", establishing grammar rules. He highlights the role of language academies in keeping the use of language "pure," such as in the case of France, Spain, or Italy.
Concept of Standard English
The idea of a standard language to be prescribed implies aspects of power that are not intrinsic to the linguistic structures. They have to do with conferring legitimacy on the language variety spoken by dominant groups in a society, as Bourdieu (1991) explains. In the case of English, Trudgill and Hannah explain that the variety known as "standard" was used by the upper classes and became the model to imitate. "Standard English", he stresses, "is one dialect out of many, the dialect associated with educated and powerful people" (p. 59).
I agree with Pakir (1999) who indicates, "English must not fail the test. Nor should teachers of English, whether from the Inner Circle, the Outer Circle, or the Expanding Circle, because internationalization is no longer optional but inescapable" (p. 113). Nonetheless, Lippi-Green (1997) regards the notion of a standard language as a myth. She argues that the ideology supporting the existence of a standard language emphasizes the ideal of a homogenous language form and its role in a "nation-state", allowing a certain group to control language variation. She also notes "that it allows for other dialects to be labeled as "nonstandard" or "substandard." Similarly, Labov (1978) has conducted several researches analyzing dialects that were categorized as "nonstandard' by establishing that they were not to be regarded as inferior to the "standard dialect". He argues 'that they are language systems that are different but closely related, with functional grammatical processes of their own". For example, in African American colloquial English (also known as Ebonics), the form "be" signals habitual general conditions, as in the example Labov gives--"He always be foolin' around."
It should not be seen as a mistake when compared with Standard English and the use of "is" or "am". The use of "be" is a syntax rule that is valid and consistent in this particular dialect. Other English varieties, such as "Spanglish" in the United States or "Hinglish" (Indian English), have been analyzed similarly, as in the work of Poplack and Kachru (2008, p. 60) , respectively. Not only are these varieties rule governed, they also play a significant role as identity indicators for their language communities. [1990] [1991] [1992] [1993] [1994] [1995] [1996] [1997] [1998] [1999] [2000] show that the use is increasing in both varieties; they also suggest that British English has caught up with and passed American English, at least in the Press" (Lindquist, 2007, p. 113) . I also get confused when my students often use JPT (Jey Payo Tehi) instead of claptrap. Well, JPT has apparently become an English word among the high school and undergraduate students in Kathmandu. Trudgill and Hannah (1994) discuss the (statistical) British-American divergence involving from and than. Recently than has become common in BrE (Crystal, 1984) . Trudgill and Hannah also note that to does occur in the UK; and of course both from and than occur in Australia (p. 117). Selection of English in the classroom is not easy for each teacher as they are in dilemma which one to be adopted. Some scholars emphasize the importance of regional English where as there are other researchers who negate this. Labov (p. 48) emphasizes the educational disadvantage of Black and Spanish-speaking students in urban areas. He stresses the need to understand English varieties used by these communities-in the latter, what he called "Spanish-influenced English"-since using them was the best way of communication with these children and young people. In addition to importance of this knowledge to build bridges between speech communities, favoring and accepting Standard English as the only "correct" variety works to reproduce and strengthen its dominant status in society, a role that the educational system has supported for many centuries.
Selection of English in Classroom
Gee (2008) addresses the impact of not mastering the ways to use language favored at school for linguistic and culturally diverse students. He gives the examples of African American students whose ways to use narratives in which they have been socialized at home are not valued when brought up at school. He stresses their disadvantage compared with children who have been exposed to academic language before starting school, as part of their socialization at home. For educators, this situation demands ways to build bridges for students whose first encounter with different ways to use language happens at school. Cazden's (2001) , work addresses the functions of classroom discourse, analyzes this dilemma faced by many teachers in negotiating language attitudes held by students and teachers. She recommends "that the contrast of dialect forms and the conceptualization of the use of "proper" language as a practical and political matter, instead of a judgment of what is right or wrong-hence considering the convenience of language features appropriate for a particular audience but also questioning and reflecting on the power issues attached to the hierarchical status of standard varieties" (p. 34).
Delpit (1988) stressed the need for every student to learn the "codes of power--ways of talking, writing, or interacting, for example" (pp. 379-385). She suggests when addressing language varieties that students need to learn the variety of power and that schools should take the responsibility to assist them in this process. However, it is necessary to analyze how the codes of power are arbitrary: not better because of intrinsic features, but due to the power associated with them. She described the case of a Native Alaskan teacher who addressed the differences between the "village English" the students spoke in their community and the "formal English" they needed to communicate with those whom she labeled "people who only knew one variety." Fecho, Davis and Moore (2008) have confirmed the need to involve their students in academic issues analyzing the social and political nature of language. In their work with African American students, they explored their "switch" to Standard English for particular written tasks and discussed with them the implications of appropriating a standard variety for certain audiences and purposes-for example, how using Standard English did not necessarily imply adopting "White values". They also questioned and rejected the idea that Standard English was a "universal" language or that using this dialect signaled superior intelligence (p. 61). Graddol (2006) also concedes, "Often, there exist local as well as ethnic varieties of English" (p.85).
Whether students are speakers of different varieties of English or languages other than English, the concept of a standard language and its implications should be part of conversations with them about the social, cultural, and political aspects of language. The acknowledgment of different language varieties, their use, and their role in the identity of speech communities play a crucial role in the building of bridges between home and school language practices; but opportunities to analyze, discuss, and be apprenticed to the language variety of power are also instrumental for linguistic minorities to understand the role of standard English in academic environments.
At a global scale, where English is taught and widely used as an international language (the world language?), similar conversations should take place between nations and societies. Different varieties of English are used and appropriated for specific purposes outside the USA, the UK, Canada, or Australia. Situating the role and power of Standard English among other varieties may allow for critical use and understanding for language learners, as opposed to the obligation of a "standard" type of English to be used.
Only Received Pronunciation
British and/or American English has been taught in Nepali schools and colleges though it was never colonized. India is the country which has the relation of beti and roti (daughter and bread) with Nepal, unlike other politico-historical contexts, unsurprisingly, Indian English (Hinglish) has very little impact in the English used in Nepal. Most of Nepalis students acquainted with English from the primary school curriculum (from class four), with learners rarely starting study before the age of 11 or 12. They have focused on such things as grammatical accuracy, native-speakerlike pronunciation, and literature.
When measured against the standard of a native speaker, few EFL learners can be perfect. This is the reason why native English teachers are more preferred in the western countries like America and Europe but also in many countries of Asia and Africa. "Within traditional EFL methodology there is an inbuilt ideological positioning of the student as outsider and failure -however proficient they become" (Graddol, 2006 
